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ABSTRACT:   This study attempted to explore the use of Dialogue Journal (DJ) in 
the English instruction in senior high school students. In particular it examined how 
DJ affects students’ writing product and what students perceive as advantages and 
disadvantages of doing DJ writing before every class session end. The participants 
were 39 students of grade 12 of Science-class.  Results reveal that DJ writing carried 
out in the classroom seemed to hold a decidedly positive effect in students’ writing 
product primarily related to the way in which their writing improvement that had been 
enhanced by the DJ, and their altered point of view towards writing activities. Results 
also found that DJ provided a place to express and share ideas through the prompt 
given. Meanwhile DJ worthwhile for students as teacher gave responses to their 
questions. Finally, the results denoted that DJ improves the student-teacher 
relationship. As recommendation, further study on teachers’ perception toward 
feedback in DJ is needed, besides it is beneficial to study with greater number of 
participants to support the data provided in this study. 
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Dialogue journals (DJ) have been defined as journals “in which each student carries on a 

private written conversation with the teacher for an extended period of time (Staton, 1988, p. 

198 cited in Garmon, 2001: 34).  Through DJ students are given a chance to communicate in 

a written form with their teacher and ‘creating occasions to write regularly is a powerful 

strategy for learning subject matter’ (Vacca and Vacca, 1989, p.260 cited in Gordon and 

Macinnis, 1993:37). Consequently, DJ enables students to write regularly or in other words 

DJ invite students to write in a regular basis.

This study describes the use Dialogue Journal in Grade 12 Science class of a Senior High 

School in Cianjur West Java as a way to make students free from feeling reluctant and 

anxious in writing a text in English. Through DJ writing students do not only share their fear 

of English writing but also at the same time build self confidence to write in English. While 

for teacher DJ helps “teacher understands better what was happening in the classroom” 

(Gordon and Macinnis, 1993) through prompt given on teaching-learning activities to be 

responded in the spiraled-DJ book. 
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What is Dialogue Journal?

The term dialogue journal is firstly introduced by Nancie Atwell in 1987 in her book entitled 

“In the Middle: Writing, Reading and Learning with Adolescents” (Wells, 1992).

Interestingly, her book inspired another teacher and now it has not only been used but also 

widely documented as a pedagogical tool and written conversation between student and 

teacher (De Godev: 1994: Martin: 1989; Peyton & Reed: 1990, cited in Schwarzer: 2004). 

There are many definitions of dialogue journal as it is a vehicle for written communication. 

Take the following six authors. First, Moon (2006:2) mentioned DJ is a written conversation 

between two or more people, each responding to the other’s entries, usually around an agreed 

topic. Secondly, DJ is coined to represent written communication that may come in the form 

of letters that are given back and forth between students and teacher as instructional tool 

(Gebhard, 2000: 233, Dionisio, 1991). Then, it is an informal conversation either among 

peers or between teachers and students (Wells, 1992). Fourth, Mastroprieri and Scruggs 

(2005) stated DJ as written discussion between teacher and students. Lastly, Peyton (2000, 

cited in Kim, 2005) named DJ to an ongoing written communication in which language 

learners and teacher participate and communicate on a regular basis. 

In this study dialogue journals refer to a written communication between students and teacher 

on an agreed topic by using prompt as initiator to write, in which the students are asked to 

move from writing to themselves or his/her words are depicted as “self-writing or writing the 

only the self in mind as audience” (Brown, 2001: 344), to a written conversation as the 

teacher reads and responds to students’ thoughts, feeling and reaction.

To make written conversation between teacher and students possible to occur, a notebook 

may be used as Atwell (1984, cited in Wells, 1992) had done, or A5 paper, in a loose-leaf in 

which students do journaling (Moon, 2006: 135), and a spiral notebook (Wells, 1992). 

Regarding the content variable in DJ, there is wide variation in subject matter as the entries 

(Moon, 2006: 4). For example, the content of lectures (Progoff, 1975, cited in Moon 2006; 

Garmon, 2001; Dionisio: 1991), reading work (Wells, 1992). Often, however, students are 

given some chance to write freely (Moon, 2006). Meanwhile, on the form, DJ always appears

in letter form where it is started by the opening, followed by the content, and ended by the 
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closing (Werderich, 2006). The form goes like this because dialogue journal is aimed to link 

personal development and the academic experiences of a student with her broader 

experiences of being a student and with her developing aspirations for career (Moon, 2006). 

This form also considered to help teachers (Mirhosseini, 2001) to develop a genuine and 

intimate relationship between teacher and students.

Besides helping students to write, DJ also builds rapport as a room for students to talk in the 

written form with their teacher is facilitated or “they find the opportunity to maintain 

discussion with teacher and to express their views about other activities in the classroom 

context” (Mirhosseini, 2001), and at the same time “by exchanging written messages it will 

create not only willingness to write but also develop positive attitude toward English 

learning” (Tonthong, 2001, cited in Mirhosseini, 2001). 

How was Dialogue Journals used in the classroom?

For one semester, grade 12 Science class wrote journal entries in their spiral notebook based 

on the prompt given. There were 39 students who attended the class and complained their 

inability in English writing. Regarding the problem faced by the students, a classroom action 

research (CAR) as suggested by Nunan dan Bailey (2009) was employed so that the teacher 

was able to do a repeated treatment or dialectic action research spiral (Creswell, 2008: 660)

namely planning, action, observation and reflection occurred. To reiterate, the researcher 

applied the classroom action research and at the same time did the research (Heigham dan 

Crocker, 2009:114).

The students were allowed 10 minutes to write in their DJ spiral book before the English 

session was over. It was every Monday and Tuesday. The teacher read the Monday’s 

journals, gave them responses and returned them on Tuesday. As for Tuesday’s journals, they 

were read, responded and returned by Monday. The students were given prompt in what they 

were learning that day, and to give them space to communicate things outside the classroom, 

they were allowed to write question about their problem they face during the lesson or about 

any topic they liked and addressed it to the teacher. The teacher responded every entry but 

did not give correction on grammar.
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The prompt given was on the teaching-learning activities using Genre Based Approach 

(GBA) where students were learning Discussion text. The teaching procedure was started by 

Building Knowledge of the Field (BKoF), then giving examples known as Modeling, and 

ended by Independent Construction of Text (ICoT) as suggested by Emilia (2011). 

Meanwhile the “curriculum cycle” (Derewianka, 2004: 6, see also Hayland, 2007: 139) to 

apply the teaching procedure took 10 meetings.

Analysis and Discussion

During one curriculum cycle of GBA implementation on teaching Discussion text, 390 DJ 

entries were submitted and responded to. Taking into account the number of entries, as well 

as the regularity with which they were submitted, this shown the advantages of doing DJ not 

only for the students who were facing unconfident and reluctant problem in writing in 

English but also for the teacher. For the teacher denoted that DJ improves the student-teacher 

relationship, and for the students, the benefits associated with DJ writing can be identified 

into three major categories. They were: giving opportunity to write in English, facilitating 

learning of teaching material, providing self-reflection. Each of these categories in turn and 

provide examples of students’ writing in DJ spiral book.

First, DJ provided opportunity to write in English. Students identified that DJ served and 

made them to write in English, as one students explained:

I think DJ (especially for me) not only helps to improve my English but also I can write 
anything. Because once, Ms.B said that through writing ones can be known and be creative.

Other students described how writing in DJ had made them to start to like writing and DJ 

caused them to see writing as a fun activity. One of them wrote:

I like DJ, because it is fun to write in DJ. It can me calm down and relax after writing in it. I 
can write and tell my life in DJ.
Some students thought that writing in DJ helping them to improve their quality in 

English not only in writing but also in speaking. One of the students confessed:

DJ helped me a lot in speaking. I hope I can write more often in DJ to improve my writing 
quality.

Those three extracts revealed that the students’ fear and anxious in writing in English did not 

appear. Gradually students admitted writing in DJ was not a difficult thing to do. Considering 
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the total amount of entries, the reluctance the students complained in English writing had 

disappeared. This may be said that DJ had given a wide opportunity to students to write.

The second most frequently cited benefit of DJ writing was that they facilitated learning of 

teaching material. Students who were from different style of learning found out that DJ 

accommodate students individually to write based on their learning preference. As one student 

explained, “I don’t have fun with English, because I do not understand English, but I am 

happy to write in DJ, it opens my mind” (Mega). Even, one of the student considered that 

through DJ she could informed her teacher about her weakness so that indirectly she invited 

the teacher to give her learning experience in different way. This student confessed that, “I am 

lack of self confidence, my vocabularies do not many, I wish Ms. B could help me” (Nurul).

Contrary to the weaknesses stated above, many students made statements that DJ had 

facilitated them to learn the teaching material more. As shown in the extract below:

I found DJ made me become more aware of how to use new words of English, as well as how 
to put the words correctly, because in English the writing and the reading is different. DJ 
teaches us how to write.

The third major category of benefits reflects primarily how DJ provided self-reflection on 

teaching-learning activities. The students wrote what they were learning in the classroom and 

their writing reflected on the teaching material. They took advantage from the existence of DJ 

to think deeply on the teaching material in 10 minutes and wrote it down. Most of the students 

wrote what they learnt, understood or did not understand on the lesson. The extract below 

showed the frustrated feeling of the student and her spirit to learn English more.

Today our class study English at language laboratory room, and listen to a foreigner’s 
speaking. I feel confused, I do not understand because her speaking cannot be understood. I 
want to study on listening.

Meanwhile, other student reflected her success in enhancing the teaching material and was 

able to reflect on himself. 

My point of view and my teacher’s point of view is very different on “Abortion”. Mine is still 
less on giving arguments to support the abortion. I realize, I support more on negative effects 
and relate it with religion in my argument.

Finally, the results denoted that DJ improves the student-teacher relationship. Most 

of the students especially girl, found that DJ bridged themselves with the teacher in 

discussing personal matter. One of the students wrote:
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Ms, I wanted to share my happiness with you. First, it annoyed me. oh.. I have not introduced 
him to you. He is a strong boy, tough. He is from senior high school one Cianjur. …… he must 
leave me to pursue his study. He will be studying in Bandung….(Helena)

All the extracts above represent the advantages of using DJ not only for students but also for 

teacher. Further, the responses that the teacher gave through DJ had also contributed to make 

the communication exist. The students dared to write since the teacher did not make any 

comment on the grammar, this seemed to put the students in the feeling of secure considering 

their writing understandable and let the communication flow freely. As the students wrote 

without any burden this let the quality and quantity of writing increase. 

Conclusion

The fact reveals that the students identified many benefits of DJ writing and gave positive 

response to writing activity. From writing in DJ, they reported that DJ had given opportunity 

to write in English, facilitated learning of teaching material, and provided self-reflection. 

Whereas for the teacher DJ built rapport with the students. This study seems to provide useful 

information about the potential benefits of having students do DJ in the classroom. It suggests 

that teacher can use DJ in their classes as a mean of enhancing student involvement with and 

learning of the teaching material. More research is needed in this area, however, in particular, 

how to write back to the students or give feedback on DJ.
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Appendices
1. DJ provided improvement for student’s writing quality and quantity

2. DJ enabled students to see writing as fun activity
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3. DJ gave a room for student to do self-reflection

4. DJ built student-teacher rapport
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Dialogue journals (DJ) have been defined as journals “in which each student carries on a private written conversation with the teacher for an extended period of time (Staton, 1988, p. 198 cited in Garmon, 2001: 34).  Through DJ students are given a chance to communicate in a written form with their teacher and ‘creating occasions to write regularly is a powerful strategy for learning subject matter’ (Vacca and Vacca, 1989, p.260 cited in Gordon and Macinnis, 1993:37). Consequently, DJ enables students to write regularly or in other words DJ invite students to write in a regular basis.



This study describes the use Dialogue Journal in Grade 12 Science class of a Senior High School in Cianjur West Java as a way to make students free from feeling reluctant and anxious in writing a text in English. Through DJ writing students do not only share their fear of English writing but also at the same time build self confidence to write in English. While for teacher DJ helps “teacher understands better what was happening in the classroom” (Gordon and Macinnis, 1993) through prompt given on teaching-learning activities to be responded in the spiraled-DJ book. 







What is Dialogue Journal?



The term dialogue journal is firstly introduced by Nancie Atwell in 1987 in her book entitled “In the Middle: Writing, Reading and Learning with Adolescents” (Wells, 1992). Interestingly, her book inspired another teacher and now it has not only been used but also widely documented as a pedagogical tool and written conversation between student and teacher (De Godev: 1994: Martin: 1989; Peyton & Reed: 1990, cited in Schwarzer: 2004). 



There are many definitions of dialogue journal as it is a vehicle for written communication. Take the following six authors. First, Moon (2006:2) mentioned DJ is a written conversation between two or more people, each responding to the other’s entries, usually around an agreed topic. Secondly, DJ is coined to represent written communication that may come in the form of letters that are given back and forth between students and teacher as instructional tool (Gebhard, 2000: 233, Dionisio, 1991). Then, it is an informal conversation either among peers or between teachers and students (Wells, 1992). Fourth, Mastroprieri and Scruggs (2005) stated DJ as written discussion between teacher and students. Lastly, Peyton (2000, cited in Kim, 2005) named DJ to an ongoing written communication in which language learners and teacher participate and communicate on a regular basis. 



In this study dialogue journals refer to a written communication between students and teacher on an agreed topic by using prompt as initiator to write, in which the students are asked to move from writing to themselves or his/her words are depicted as “self-writing or writing the only the self in mind as audience” (Brown, 2001: 344), to a written conversation as the teacher reads and responds to students’ thoughts, feeling and reaction.



To make written conversation between teacher and students possible to occur, a notebook may be used as Atwell (1984, cited in Wells, 1992) had done, or A5 paper, in a loose-leaf in which students do journaling (Moon, 2006: 135), and a spiral notebook (Wells, 1992). 



Regarding the content variable in DJ, there is wide variation in subject matter as the entries (Moon, 2006: 4). For example, the content of lectures (Progoff, 1975, cited in Moon 2006; Garmon, 2001; Dionisio: 1991), reading work (Wells, 1992). Often, however, students are given some chance to write freely (Moon, 2006). Meanwhile, on the form, DJ always appears in letter form where it is started by the opening, followed by the content, and ended by the closing (Werderich, 2006). The form goes like this because dialogue journal is aimed to link personal development and the academic experiences of a student with her broader experiences of being a student and with her developing aspirations for career (Moon, 2006). This form also considered to help teachers (Mirhosseini, 2001) to develop a genuine and intimate relationship between teacher and students.



Besides helping students to write, DJ also builds rapport as a room for students to talk in the written form with their teacher is facilitated or “they find the opportunity to maintain discussion with teacher and to express their views about other activities in the classroom context” (Mirhosseini, 2001), and at the same time “by exchanging written messages it will create not only willingness to write but also develop positive attitude toward English learning” (Tonthong, 2001, cited in Mirhosseini, 2001). 

  



How was Dialogue Journals used in the classroom?



For one semester, grade 12 Science class wrote journal entries in their spiral notebook based on the prompt given. There were 39 students who attended the class and complained their inability in English writing. Regarding the problem faced by the students, a classroom action research (CAR) as suggested by Nunan dan Bailey (2009) was employed so that the teacher was able to do a repeated treatment or dialectic action research spiral (Creswell, 2008: 660) namely planning, action, observation and reflection occurred. To reiterate, the researcher applied the classroom action research and at the same time did the research (Heigham dan Crocker, 2009:114). 



 The students were allowed 10 minutes to write in their DJ spiral book before the English session was over. It was every Monday and Tuesday. The teacher read the Monday’s journals, gave them responses and returned them on Tuesday. As for Tuesday’s journals, they were read, responded and returned by Monday. The students were given prompt in what they were learning that day, and to give them space to communicate things outside the classroom, they were allowed to write question about their problem they face during the lesson or about any topic they liked and addressed it to the teacher. The teacher responded every entry but did not give correction on grammar.



The prompt given was on the teaching-learning activities using Genre Based Approach (GBA) where students were learning Discussion text. The teaching procedure was started by Building Knowledge of the Field (BKoF), then giving examples known as Modeling, and ended by Independent Construction of Text (ICoT) as suggested by Emilia (2011). Meanwhile the “curriculum cycle” (Derewianka, 2004: 6, see also Hayland, 2007: 139) to apply the teaching procedure took 10 meetings. 





Analysis and Discussion



During one curriculum cycle of GBA implementation on teaching Discussion text, 390 DJ entries were submitted and responded to. Taking into account the number of entries, as well as the regularity with which they were submitted, this shown the advantages of doing DJ not only for the students who were facing unconfident and reluctant problem in writing in English but also for the teacher. For the teacher denoted that DJ improves the student-teacher relationship, and for the students, the benefits associated with DJ writing can be identified into three major categories. They were: giving opportunity to write in English, facilitating learning of teaching material, providing self-reflection. Each of these categories in turn and provide examples of students’ writing in DJ spiral book.



First, DJ provided opportunity to write in English. Students identified that DJ served and made them to write in English, as one students explained:

I think DJ (especially for me) not only helps to improve my English but also I can write anything. Because once, Ms.B said that through writing ones can be known and be creative.



Other students described how writing in DJ had made them to start to like writing and DJ caused them to see writing as a fun activity. One of them wrote:

I like DJ, because it is fun to write in DJ. It can me calm down and relax after writing in it. I can write and tell my life in DJ.

Some students thought that writing in DJ helping them to improve their quality in 



English not only in writing but also in speaking. One of the students confessed:

DJ helped me a lot in speaking. I hope I can write more often in DJ to improve my writing quality. 



Those three extracts revealed that the students’ fear and anxious in writing in English did not appear. Gradually students admitted writing in DJ was not a difficult thing to do. Considering the total amount of entries, the reluctance the students complained in English writing had disappeared. This may be said that DJ had given a wide opportunity to students to write.



The second most frequently cited benefit of DJ writing was that they facilitated learning of teaching material. Students who were from different style of learning found out that DJ accommodate students individually to write based on their learning preference. As one student explained, “I don’t have fun with English, because I do not understand English, but I am happy to write in DJ, it opens my mind” (Mega). Even, one of the student considered that through DJ she could informed her teacher about her weakness so that indirectly she invited the teacher to give her learning experience in different way. This student confessed that, “I am lack of self confidence, my vocabularies do not many, I wish Ms. B could help me” (Nurul).



Contrary to the weaknesses stated above, many students made statements that DJ had facilitated them to learn the teaching material more. As shown in the extract below:

 I found DJ made me become more aware of how to use new words of English, as well as how to put the words correctly, because in English the writing and the reading is different. DJ teaches us how to write.



The third major category of benefits reflects primarily how DJ provided self-reflection on teaching-learning activities. The students wrote what they were learning in the classroom and their writing reflected on the teaching material. They took advantage from the existence of DJ to think deeply on the teaching material in 10 minutes and wrote it down. Most of the students wrote what they learnt, understood or did not understand on the lesson. The extract below showed the frustrated feeling of the student and her spirit to learn English more.

Today our class study English at language laboratory room, and listen to a foreigner’s speaking. I feel confused, I do not understand because her speaking cannot be understood. I want to study on listening.



Meanwhile, other student reflected her success in enhancing the teaching material and was able to reflect on himself. 

My point of view and my teacher’s point of view is very different on “Abortion”. Mine is still less on giving arguments to support the abortion. I realize, I support more on negative effects and relate it with religion in my argument.



Finally, the results denoted that DJ improves the student-teacher relationship. Most of the students especially girl, found that DJ bridged themselves with the teacher in discussing personal matter. One of the students wrote:

Ms, I wanted to share my happiness with you. First, it annoyed me. oh.. I have not introduced him to you. He is a strong boy, tough. He is from senior high school one Cianjur. …… he must leave me to pursue his study. He will be studying in Bandung….(Helena)



All the extracts above represent the advantages of using DJ not only for students but also for teacher. Further, the responses that the teacher gave through DJ had also contributed to make the communication exist. The students dared to write since the teacher did not make any comment on the grammar, this seemed to put the students in the feeling of secure considering their writing understandable and let the communication flow freely. As the students wrote without any burden this let the quality and quantity of writing increase. 





 

Conclusion



The fact reveals that the students identified many benefits of DJ writing and gave positive response to writing activity. From writing in DJ, they reported that DJ had given opportunity to write in English, facilitated learning of teaching material, and provided self-reflection. Whereas for the teacher DJ built rapport with the students. This study seems to provide useful information about the potential benefits of having students do DJ in the classroom. It suggests that teacher can use DJ in their classes as a mean of enhancing student involvement with and learning of the teaching material. More research is needed in this area, however, in particular, how to write back to the students or give feedback on DJ. 
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